Pupil premium strategy statement – Pennyhill Primary School
This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils.  
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and outcomes for disadvantaged pupils last academic year.  
School overview 
	Detail 
	Data 

	Number of pupils in school  
	N-6: 647 
R-6: 610 

	Proportion (%) of pupil premium eligible pupils 
	43% 


	Academic years that our current pupil premium strategy plan covers 
	2024-25 to 2026-27 

	Date this statement was published 
	December 2024 

	Date on which it will be reviewed 
	July 2025 , July 2026

	Statement authorised by 
	E Williams, Headteacher 

	Pupil Premium Lead 
	C Hall-Yates
Acting Deputy Headteacher (2025) 

L Kuku Deputy Headteacher (2026)

	Governor lead 
	A Wackett 



Funding overview 
	Detail 
	Amount 

	Pupil Premium funding allocation this academic year 
	£396,640

	Early Years Premium  allocation this academic year 
	£2615 

	Pupil premium funding carried forward from previous years  
	£0 

	Total budget for this academic year 
 
	£399,255


Part A: Pupil premium strategy plan 
Statement of intent 
	When making decisions about using Pupil Premium funding it is important to consider the context of the school and the subsequent challenges faced. Research conducted by EEF is then be used to support decisions around the usefulness of different strategies and their value for money. 
Common barriers to learning for disadvantaged children can be less support at home, weak language and communication skills, lack of confidence, more frequent behaviour difficulties and attendance and punctuality issues. There may also be complex family situations that prevent children from flourishing. The challenges are varied and there is no “one size fits all”. 
  
Our objectives are: 
  
· To narrow the attainment gap between disadvantaged and non-disadvantaged pupils. 
· For all disadvantaged pupils in school to make progress in line with national averages   
· To support our children’s health and wellbeing to enable them to access learning at an appropriate level. 
    
We aim to do this through: 
  
· Ensuring that teaching and learning opportunities meet the needs of all the pupils 
· Ensuring that appropriate provision is made for pupils who belong to vulnerable groups, this includes ensuring that the needs of socially disadvantaged pupils are adequately assessed and addressed 
  
We also recognise that not all pupils who are socially disadvantaged are registered or qualify for free school meals. We reserve the right to allocate the Pupil Premium funding to support any pupil or groups of pupils the school has legitimately identified as being socially disadvantaged. 
  
Pupil premium funding will be allocated following a needs analysis which will identify priority classes, groups or individuals. 



	The range of provision the Governors consider making for this group include the following:
  
· Ensuring all teaching is good or better, thus ensuring that the quality of teaching and outcomes are good
· Use of highly skilled AHTs for intervention and catch-up support across the school 
· Qualified intervention teachers, focused on specific children in Y6. 
· Small group work focused on overcoming gaps in learning 
· 1-1 support 
· Additional teaching and learning opportunities provided through trained school staff or external agencies 
· Digital/online resources 
· Additional learning support 
· Support payment for activities and educational visits and residential activities. 
· First-hand experiences to use in their learning in the classroom 
· Pastoral support 



Challenges 
This details the key challenges to achievement that we have identified among our disadvantaged pupils. 
	Challenge number 
	Detail of challenge  

	1 
	Low communication skills.
Our data shows that many of our children who are disadvantaged come to school with low communication skills. Low communication skills present a significant barrier to learning because they affect every aspect of a child’s academic and social development. Children with limited vocabulary, poor expressive language, or weaker understanding of spoken language often struggle to access the curriculum fully. They also do not have the language to demonstrate their knowledge. They are less able to articulate their thinking, ask for help, or clarify misunderstandings, which can lead to gaps in understanding that grow over time.

Poor communication skills also hinder reading and writing development. Vocabulary knowledge is strongly linked to reading comprehension, so children with limited language often find it difficult to engage with texts, follow instructions, or understand new concepts across subjects. This can cause them to fall behind their peers, particularly in knowledge‑rich subjects.

	2 
	Attendance and punctuality issues.
Our aim is to achieve attendance data in line with national attendance data and reduce the number of children who are persistently absent. In addition to this analysis of our data shows some children
Low attendance and poor punctuality significantly hinder a child’s ability to make sustained academic progress. When children are absent—even for short but regular periods—they miss key teaching input, guided practice, opportunities for feedback, and the introduction of new concepts. This creates gaps in knowledge and skills that quickly accumulate, making it difficult for pupils to keep pace with the curriculum. Over time, these gaps can lead to reduced confidence, disengagement, and lower attainment.

Punctuality is equally important. Arriving late often means missing the start of lessons, when instructions, modelling, and the most explicit teaching take place. Pupils who enter the classroom late can feel unsettled, embarrassed, or disconnected from the learning already underway. This can impact their ability to concentrate, contribute, and make progress during the remainder of the lesson.

Poor attendance and punctuality also affect pupils’ social and emotional development. Consistent routines help children feel secure and part of the school community. Irregular attendance can weaken friendships, reduce a sense of belonging, and contribute to feelings of isolation. This can lead to lower engagement and reduced motivation to learn.

For disadvantaged pupils, the impact is often even greater. Research shows that pupils with lower attendance are disproportionately likely to fall behind their peers, and the gap widens rapidly without early intervention. Because every lesson builds on prior knowledge, even small losses in learning time can have long-term effects on outcomes.


	3 
	Narrowing the attainment gap across Reading, Writing and Maths.

We have a complex and changing context at Pennyhill and our data and school intelligence shows us that many of our children face a range of barriers—academic, social, and external—that can limit their progress. We aim to address this through targeted support. 

We aim to close the gaps through high‑quality, evidence‑informed teaching, strong attendance, targeted intervention, and a focus on developing the foundational skills needed for sustained academic progress. 

	4 
	Poor parental engagement in Reading (including early reading).
Poor parental engagement in reading is a significant barrier because early literacy development is strongly influenced by the home environment. A number of our parents feel unable to support reading—often due to their own limited literacy, negative school experiences, or being new to the country with limited English. This means that the children may have fewer opportunities to practise key skills outside school. This lack of regular reading exposure can limit vocabulary development, comprehension, phonics fluency, and overall confidence as readers. We aim to address this in school and also give the parents to support and tools to support their child at home. 


 

	5 
	The impact of adverse childhood experiences. 
School intelligence and knowledge of our children and families indicate that some of our children have suffered adverse childhood experiences.
 
Adverse childhood experiences (ACEs) such as domestic violence, family instability, and homelessness can have a profound and long‑lasting impact on pupils’ emotional wellbeing, behaviour, and academic progress. These experiences create chronic stress that can affect brain development, emotional regulation, concentration, and the ability to form secure relationships. We aim to support our children effectively so that learning in school is successful.
 


 
Intended outcomes  
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved. 
	Intended outcome 
	Success criteria 

	Improve pupils’ receptive and expressive language so they can access age‑appropriate learning across the curriculum.
	Wellcomm assessments show improved speech, language and communication skills over the academic year. 
Reduction in number of pupils who end Reception with a red score. 
Pupil Premium pupils make progress in Wellcomm so less PP pupils have a red score at the end of reception. 
An increase in PP pupils ending reception with a green score. 

	Increase pupils’ vocabulary acquisition, ability to articulate ideas, and confidence in speaking and listening activities.
	Pupils demonstrate increased use of age‑appropriate vocabulary during class discussions and in written work.
Fewer pupils require ongoing SALT intervention by the end of the year.

	Reduce the gap in oral language skills between disadvantaged pupils and their peers.
	EYFS pupils meet expectations in Communication & Language Early Learning Goal

	Disadvantaged pupils’ attendance improves and is more in line with, or better than, national benchmarks.
	Families engage more consistently with school support, meetings, and attendance monitoring.
Disadvantaged attendance rises to at least 95%.
Persistent absenteeism for disadvantaged pupils decreases compared to previous year.

	Punctuality improves so pupils receive full access to teaching time.
	Late arrivals reduce term‑on‑term.

	Improved reading fluency, comprehension, and phonics outcomes for targeted pupils.
	Pupils make accelerated progress in phonics screening, fluency assessments, or reading age tests.
Reduction in the number of disadvantaged pupils below age-related expectations in reading.
Pupils leave KS1 with the reading skills to access the KS2 curriculum (phonics screening in year 1 and retakes in year 2)
 
Year 1 phonics outcomes show that PP phonics attainment is at least in line with disadvantaged pupils who have met the expected standard nationally.

Year 2 phonic re-take % shows more PP at the expected standard when compared to the end of year 1. 

Clear evidence that the phonics gaps in year 1 and year 2 have been reduced or removed.

	Parents feel more confident supporting reading at home, regardless of their own literacy levels or English proficiency.
	Parents attend reading workshops, EAL support sessions, or family learning activities. 

	Improved emotional regulation, behaviour, and engagement in learning for key vulnerable children
	Reduced behaviour incidents, emotional dysregulation episodes, or safeguarding alerts over time for key vulnerable children.
Improved attendance for pupils previously affected by instability or trauma.

More disadvantaged pupils engage in extra-curricular clubs and enrichment opportunities across the school.


	Progress in Reading in line with national outcomes
	Achieve national average progress scores in KS2 Reading 

KS2 outcomes show that PP attainment is at least in-line with national average for PP pupils.

	Progress in Writing in line with national outcomes
	Achieve national average progress scores in KS2 Writing 

	Progress in Mathematics 
	Achieve national average progress scores in KS2 Maths 
 



Activity in this academic year 
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above. 
Teaching (for example, CPD, recruitment and retention) 
Budgeted cost: £204,949 
	Activity 
	Evidence that supports this approach 
	Challenge number(s) addressed 

	AHTs regularly spend time working with small groups and/or supporting classes alongside the class teacher this then creates smaller groups/class sizes.
. 
	EEF research indicates +3 months
 
As the size of a class or teaching group gets smaller it is suggested that the range of approaches a teacher can employ and the amount of attention each student will receive will increase, improving outcomes for pupils. 
	1, 3 

	Senior Leaders use instructional coaching and training from Ambition Institute to lead and support teachers in delivering high leverage teaching where no child is left behind    
 
  
	EEF guide to pupil premium states that a tiered approach is key and teaching is the top priority, including CPD. 
 
Staff feedback indicates that CPD is more effective when someone is working alongside them with the children they are with on a day-today basis. This approach supports this. 
	1, 3 

	Purchase of decodable books and resources to support the DfE validated Systematic Synthetic Phonics programme Little Wandle to secure stronger phonics teaching and rehearsal / retrieval for all pupils. Online books and digital materials to support and consolidate phonics teaching and learning

New members of staff receive phonics training quickly so that they are well equipped.

Reading Leader who is a member of SLT delivers support and coaching to identified staff on a regular basis.
	Phonics approaches have a strong evidence base that indicates a positive impact on the accuracy of word reading, particularly for disadvantaged pupils:  
Phonics | Teaching and Learning Toolkit | EEF 
Whole-school training of all staff in teaching phonics means that this is given a high priority and all members of teaching / support staff can support and teach in a consistent manner.  Research says that consistent approaches bring about more positive outcomes and also reduce cognitive overload for the learner. 


	1, 3, 4 

	Regular accredited training available for the whole staff through National College CPD (online resource). 

This means that staff have access to training on demand in addition to the weekly professional development opportunities provided by the school. 

Individual gaps in learning or gaps in subject knowledge can be quickly filled  
	EEF guide to pupil premium – tiered approach – teaching is the top priority including CPD. 
This resource can be used to support and extend face-to-face CPD which means that all staff (including part time) have access to high-quality training and development. 
	1, 3 


 
Targeted academic support (for example, tutoring, one-to-one support structured interventions)  
Budgeted cost: £100,599 

	Activity 
	Evidence that supports this approach 
	Challenge number(s) addressed 

	Targeted SALT programmes and specialist support to ensure that children develop the language knowledge and skills required to access the curriculum.

Purchase of Soundswell additional speech and language support so that every child who needs specialist support is able to access this in school.

Targeted training to members of staff to support highly effective delivery of speech and language programmes

High-quality early reading and vocabulary-rich teaching.
Small-group targeted intervention in EYFS/KS1.

	EEF: recommend Oral Language Interventions and Early Language Approaches.

Oral Language Interventions. Impact: +6 months
EEF Toolkit: https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions 





Early Language Approaches (EYFS).Impact: +4 months
EEF Guidance: https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/language 



	1

	Wellcomm programmes and interventions used to assess language development and understanding and deliver a programme of intervention to fill the gaps in language acquisition and development. 

Dedicated member of staff to deliver wellcomm programmes consistently.


	WellComm is an evidence‑informed toolkit used widely across Early Years and KS1 to screen and support children with speech, language, and communication needs. 
Recent research (Dysart & Code, 2024) indicates positive outcomes for children and significant improvements in practitioner skills, knowledge, and the accuracy of referrals. Staff report that the toolkit enhances practice and supports early targeted intervention. 
WellComm aligns strongly with EEF‑endorsed approaches such as Communication and Language Interventions (+7 months) and Oral Language Interventions (+6 months).
	1

	School-led, small-group tutoring for keep up and catch up including after-school tuition for Y6 
	EEF (+4) 

Small-group tuition (2-5 pupils working with an adult) is shown to be effective in closing gaps and in teaching challenging topics or skills.  Small group teaching can improve focus and reduce anxiety levels which may otherwise be a barrier to learning. 
Small group tuition | Teaching and 
Learning Toolkit | EEF 
	1.3, 4

	Additional phonics sessions targeted at disadvantaged pupils who require further phonics support within Y1 and Y2. 
	Phonics approaches have a strong evidence base indicating a positive impact on pupils, particularly from disadvantaged backgrounds. Targeted phonics interventions have been shown to be more effective when delivered as regular sessions over a period up to 12 weeks: 
Phonics | Teaching and Learning 
Toolkit | EEF 
	3, 4 

	Leading and developing parent workshops so that parents have the skills and understanding to support their child with reading at home.
	Parental Engagement. Impact: +4 months
EEF Toolkit: https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement 
	4

	Purchase of Early Talk Boost programme to improve listening, narrative and vocabulary skills for 
disadvantaged pupils who have relatively low spoken language skills. 
	Oral language interventions can have a positive impact on pupils’ language skills. Approaches that focus on speaking, listening and a combination of the two show positive impacts on attainment: 
Oral language interventions | 
Teaching and Learning Toolkit | EEF 
 
	1, 3 , 4

	Funded experiences used to develop shared background knowledge and vocabulary to improve the quality of children’s writing and secure better outcomes. These visits are not standalone enrichment activities, but deliberately planned as part of a sequence of writing lessons.
	Evidence from the Education Endowment Foundation highlights the importance of oral language development (+6 months) and explicit vocabulary instruction as key foundations for writing, particularly for disadvantaged pupils. Research into knowledge-rich curricula also demonstrates that pupils write more effectively when they have secure subject knowledge and shared experiences to draw upon.
	3, 5



Wider strategies (for example, related to attendance, behaviour, wellbeing) 
Budgeted cost: £101,153 
	Activity 
	Evidence that supports this approach 
	Challenge number(s) addressed 

	Embedding principles of good practice set out in the DfE’s guidance on working together to improve school attendance. 

Rewards and incentives programme to encourage good attendance of children.

Targeted communication to hard to reach families regarding the importance of school attendance and the impact of lost days    
	The DfE guidance has been informed by engagement with schools that have significantly 
RISE attendance improvement guidance 

EEF published Supporting School Attendance (2024), it states that improving attendance is multifaceted and requires
building holistic understanding of pupils and families, creating a strong culture of belonging, effective communication with families, and improving universal provision
	2

	Creation and employment of a dedicated attendance team to champion and drive school attendance. This includes a Senior attendance office and an attendance officer. Focus on early intervention and support .

Robust systems for legal intervention when all supports fails
	In order to support pupils to achieve their potential both academically and socially, pupils need to be in school. 
EEF - Attendance Interventions: 
Rapid Evidence Assessments  

EEF Supporting School Attendance (2024), 
	 2

	Dedicated child and family support worker employed full time. To give 1:1/ small group support to children suffering from ACES.

Work includes relationship‑based support, family intervention, case management, trauma‑informed practice, and early help approaches. 
	The Early Intervention Foundation (2022) reviewed what works for vulnerable children and found that effective early help services improve life chances for vulnerable families
Interventions that strengthen parenting, reduce family stress, and provide sustained support produce better outcomes for children at risk

Research shows that trauma‑informed, relational work helps mitigate the effects of ACEs, improves parenting capacity, strengthens family stability, and increases children’s readiness to learn. (Lorenc et al., 2020; NASW, 2025; Vseteckova et al., 2022; Early Intervention Foundation, 2022; Frederick, Spratt & Devaney, 2020)
	5

	Support and training for parents/carers to improve their knowledge and skills and give them a better chance at support their children. Adult English courses, employability, ESOL organised by the child and family support worker.   
	EEF – Parental Engagement +4 months progress.
The Education Endowment Foundation finds that developing parents’ skills (literacy, English language, IT, or learning‑support strategies) leads to an average of +4 months’ additional progress for children.
	4,5


 
Total budgeted cost: £406,701 (overspend taken from school budget) 

Part B: Review of the previous academic year 
Outcomes for disadvantaged pupils 
2025
The school has achieved 92.4% attendance, matching the national average. In a school with a high proportion of FSM pupils, maintaining attendance in line with national expectations demonstrates the strength of our pastoral systems and the impact of our attendance interventions. The current relative improvement trend shows that our early identification, family support, and targeted actions are moving the school in a positive direction, ensuring disadvantaged pupils are not disproportionately affected.
Outcomes at the end of KS2 for disadvantaged pupils show that 42% reached the expected standard in reading, writing and maths, which continues to reflect performance consistent with disadvantaged pupils nationally. The school attainment gap between disadvantaged and non‑disadvantaged pupils nationally has moved to -27 percentage points, with a narrowing trend. Given the size and contextual complexity of the cohort, maintaining outcomes in line with national disadvantaged figures is a positive indicator of effective classroom practice, strong curriculum implementation and targeted support.
Although the attainment gap to national non‑disadvantaged pupils has increased in reading at the end of key stage 2, this provides a clear improvement focus. The school is well‑placed to refine its targeted academic interventions, ensuring that the next strategy cycle is directly aligned to this widening gap.
In terms of writing at the end of Key Stage 2, disadvantaged pupils achieved above national disadvantaged outcomes (62% vs 59%). This demonstrates the impact of the school’s writing curriculum. The overall trend is narrowing, showing that disadvantaged pupils are making meaningful progress toward national expectations.
Maths outcomes at the end of Key Stage 2 show that a possible decline has been halted.  After a dip 2023 to 2024, outcomes have now stabilised. This indicates that the school has halted its decline and begun to rebuild performance for disadvantaged pupils. A strengthening of the provision has stopped further widening. This places the school in a secure position for the next step of narrowing.
Baseline Wellcomm information for children in Reception showed that 13% of PP children were working in a band to give them a green score. By the end of the year this had increased by 65% so 78% of pp in the green band. In addition to the number of greens increasing, the number of 'reds' decreased. In the baseline assessment, 48% of the pp children were working in the red zone. By the end of the year, only 9% of children remained in the red zone. This is a 39% reduction. 
Y1 phonics outcomes for disadvantaged pupils nationally meeting the expected standard was 67%. 69% of PP children took the phonics screening check and passed. This is above the national standard for disadvantaged pupils. 

 
2024
We have analysed the performance of our school’s disadvantaged pupils during the previous academic year, drawing on national assessment data and our own internal summative and formative assessments. 
The data demonstrated that, although our school has a greater proportion of disadvantaged pupils than National, our school’s disadvantaged pupils achieved in line with National disadvantaged pupils in Writing and achieved above National in Maths and RWM Combined. Our disadvantage gap was narrower than National in Writing and Maths. 
To help us gauge the performance of our disadvantaged pupils we compared their      results to those for disadvantaged and non-disadvantaged pupils at national and local level and to results achieved by our non-disadvantaged pupils.   
The data demonstrates that in RWM Combined both our disadvantaged and non-disadvantaged pupils outperformed National at the higher standard, and we also had a narrower gap between our disadvantaged and non-disadvantaged pupils.  However, the disadvantaged gap in Reading for pupils achieving the expected standard was wider than National. 
We have also drawn on school data and observations to assess wider issues impacting disadvantaged pupils' performance, including attendance, behaviour and wellbeing. 
The data demonstrated that disadvantaged pupils need school support to address a high level of persistent absence.  Significant levels of support were also provided to disadvantaged pupils through our uniform hub, food bank and trusted adult provision. 
Based on all the information above, the performance of our disadvantaged pupils exceeded expectations in some areas and did not meet expectations in other areas, and we largely achieved the outcomes we had set out to achieve by end of 2023/24, as stated in the Intended Outcomes section of our previous Pupil Premium Grant report.  
Our evaluation of the approaches delivered last academic year indicates that it is valuable to continue to support attendance, including attendance at after-school targeted intervention groups.  The data suggests that we have further work to do to support disadvantaged pupils in Reading and action has already been taken this academic year (2024-25) to address this. 
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